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DARTE
.. emphasizes drug abuse PREVENTION

... helps ybung people learn how to make DECISIONS , i ’

... FOCUSES on-things that adults and students can do .
together in the school communlty settlng

... trains LEAD;RSHIP teams of eQual members f students.
and adults i //

works with leadership teams to plan drug abuse EDUCATION
programs for their local -school districts, to carry out
their plans and train others in their school dlstrlct '\\\.

V

DARTF'BELIEVES THAT 1Yt YOUNG PEOPLt HAVE
.'positive concepts of goodxphysécal and emotional health.
.,personal resources to turn to’in time of stress or trouble

rewarding relationships with others | |

3hallenging and fulfilling experiences in schools; and,
had experience in making personal deci51ons ‘based on’
examination of information, their own values, and” con-
sequences of risk behavior,

~they are less likely to turn to the "drug solution"

’

. DARTE:
Conducts training RKSHOPS for leadership teams of
educators and youn people,
v ;
develops MATERIALS DARTE Resource Guide, things to do to
build communication’ and trust, decisions: wvalues and drugs,
in touch

organizes drug "abuse education traiﬁing CONFERENCES

arranges tralnlng CLINICS on communlcatlons and v#lues
clarification '




_members feel free to communicate openly and are willing to trust

/

L." .
INTRODUCTION .

An important strategy in drug abuse education programs :
1s to help young people and &tchool staff -develop patterns of . '
more open communication with each other and build more trust- - °
ing relationships. = - o . ' A _
This booklet describes some elements of good communica-. °
tion and provides ideas for involving teachers and students
in communication and trust-building experiences. - .

The experiences and activities described are intefided
for use by DARTE teams working with local district teachérs
and students. The ideas and activities discussed in this
booklet can be used. in classrooms, by school groups, with
parents -- wherever people ‘are learning to work together with
each other on common tasks.. :

Y

ELEMENTS OF EFFECTIVE'COMMUNICATION"

Communication is basic to human understanding in an
interpersonal relationship.: The way we* communjicate in large
part determines the nature and degree of our interpersonal, .
conflicts and how we relate to other people. . SN

While we all "talk" to and with others and "listen" to -
what they have to say, our communication skills generally fall
short of fostering effective interpersonal. relationships. Teams -
that are effective in implementing a program are those.in which

Fach other.. . . \ . : ‘

'

' Effective communication implies the open expression of
ideas, opinions, and coricerns in an environment free from defense
mechanisms and barriers. 1In such an nvironment where people
deal -openly with issues,. conflict is ‘more easily resolved and
action undertaken. Team memBers are more willing to consider
alterngtives, to try the untried, and to take responsibil "tv for
action when.they have been part of a decision-makine - ros .01

ton effective communication.

}
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P o " ... AN OVERVIEW .
i . . et . N . *
! o . . : . . 4 1

i . . . o X . . - N
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1. Confront situation - -, * §. Reflect and’clarify,
. . /__.J‘V.-' , » . S
2.  "Own" Mbur ppoblom, ~ » . 7. Encourage. feedback
3.  Put yuurgeli in dnothvre . 8:>‘Minimiz¢:defensive
person's place wov o , . behavior-
., Suwpcnd‘juugmeht_: . 9. sElimipate "killer phrases"
[ R
5. Use non- verbal cammunica- -'10. “Unfinished-business
Ction conzidtent with. -your , il
'vvrbal communlhatlon s 11. Effects of communicated
S y o responses -
A brief elaboration.of these concepts follows:
ot ’ 5 g B |
CONFRONT SITUATIONS . r“ 
. ' . In Q‘democratlc society it is imperative
S that poople ‘participate! Too otten in group settings we
~ 7, let’ others .talk and we do not express ourselves. The
goal is to have everyone in the group participate to be-
‘come involved at whatever.level thev feel. most comfortable.
. Fersonal growth, as well as "growing as a group", requives
°A§“that we confront the situation -- get 1n\§nd get wet! There
. is.a risk involved, of‘course. That's precisely wh) many
of us don't, sayawan'c on our minds. Failing to take the
risk inhibits our growth. This applies to communication

between two J3ndividuals as well as group discussigns;




"OWN" YOUR PROBLEMS - L~
Our lives are full of unknown "theyu'".
"They" won't let us do it. #They™ think
we should teach and such, and ,so and on.
- Good meéntal health begins with me, not
"you" or "they". "I'm upset because the
"clasn is noisy. Can we talk about it"?
"I've been feeling hostile toward you since
last week whe$ I thought you criticized my
children". Tgese are examples of owning y
problems yourself. , Starting communication
from this hbase is healthy, realistic, ‘and
. productive, particularly if your reactions
follow clocely after’ the events that stim-
ulate your feelings. : . -

EDED]
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AR ‘ e H
:PUT YOURSELF IN ANOTHER PERSON'S PLACE =

« Lmpathy is another word for this attitude. ~It's trying
to feel another person's fe€lings, to\see the world as that
person sees 1t. If you don't care abqut the person or the
problem under consideration,. communicatien is likely to be
superficial., Every school of psychological thought, no mat-
ter how. directive, insists on "rapport" or "empathy" or
‘investment", before preceding to more direct or demanding

inter-action.
\ .
L1 ‘ L »




~ o , SUSPEND JUDGMENT

v [ 4
It is unlikely that you could always
" maintain a posture of complete obqectivlty,
. even if’' you wanted to. ‘“he problem is,
" -~ we're often prone to react too quickly to
others.  Listen.carefully for the speaker's:
"real" me€aning (in spite of the words used).
Stay opep for additional 1nformatlon, often
' questioning to get new data-

\

v

-

NON-VERBAL COMMUNICATION CONSISTENT | o
WITH VERBAL COMMUNICATION . . N

: ' :
de may tell others the klnd 8f people we.are by our dress,
hair style, choice of glasses/ company/we keep, the way we walk
sit, eat and stand. We communiceate -our Qttltudes, prejudlces )
and basic personalities non+verbally as accurately as verbally, -
if not more so. Lt is .common in our ‘society to find incongru-
ence befween our words and other signals we flash. +When there

is thise discrepancy we w1sely choose* to "llsten" to the non- +° ef’,

‘verbal communication. To be effegtive communlcators and to . .
facilitate trusting relationships we must strlve to aghieve
consonance between our spoken and unspoken words. This usuvally

means:"telllng it .kike it is" -- being honest to our own feellngs.,

—-= in a matter that- is’ conslstent w1th our actxons.A
_ ) , . ) ..

AS A, LISTENER, REFLECT,AND ctARIEY THOUGHTS « -

Reflecting and clarifvlng are much alike. oo NI
Reflecting refers to0 one person bouncing .back .
the contribution of ariother, such as, "You'd
like that #ery much?" "You .got upset when he - Ty

called you that?" This reflectlng gctually ,.
nhelps: the other person Or oroup clarify their
position. Often it "is helpful' to sumnarize a ¥ —-

-

series of statements and tren~ask, "Is that -
what you said?" x(aimples of other clarifying 6
responses are,-'Have you tried...?". What are
some other wa&ys.-wvé can get at this fproblem?"
and,” "If you did that, then “what do you think.
: wouid happen?" HReflecting ghdvclarlfylng can
‘be manipllative and phoney 1f you are manipula-
tive and phohey!® Used sincerely and mpdthlc— . '
ally, howevcr, they areghelpful in bringing = B
about ‘clear communlcatl _because ‘they are
non-coercive, i.e., not used to convince the™
other person he ought to change. . L}
LIS . N . Lo . . .

. .

- . A

N . . . . R ”
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- ENCOURAGEY FEEDBACK
; .; ' '\1#’ ‘.' A "

» Fach individual and group needs a -
feedbatk process. This ‘assumes, of course
that. the person wants..the feedback ‘and
ants to "correct or c ange ‘his action" and
%ﬁ;s should be understood before. feedback-
215 given. : .

2

.

When,?ﬁn tell a person‘éomething,'you
really are giving your perception of the -
. situatibn. Thic is a key idea. = It may- or
~ y.ma¥*not be what the other person perceived
© occurred.. It becomes apparent, theh, that
a.degreec of tantagiveness s appropriate in
talking with another person about a 61tua—
tion. T feel you don'} like this group,"
vii.. "You don't like this-group."+« "I that
how vou reacted?' vs. "That's row you always

»

veact " " thought you weren't interested?"
vi. "You juct weren'tainterested!”
< V,Q '
' S : )
e . p '
) - -
g ! - } E3
7 J .
-~ )
. /L . )
MINIMIZE DEFENSIVE BEHAViOR, ST VA ‘ .
PR .. - N 7
. F .

We often use various psychological
defenses such as rationaljzing and pros . : ' ~
jecting, particularly whend the Folng '

gets tolph. We need defences o keep,
our egos from shattering at times, but L
used toe 'offen they ju.t yet *in the way . . .
¢ : '
of our cearch for truth. The nk£t -t ime .
you start to -cay, YWell, I waspgoling .to ‘
do that, but ........ ,'' stop and‘think * , -
gbout il - , - ‘ . —_
) ' « . L o B N
A |
- ( ) o 4 4 ;
. o : /
- t) - . ‘J:



"That's okay with those kids, but
§t'd never work with the disadvantaged."
That's a beautiful (and all-too common!)

examplé of a killer ‘phrase. Here"s one
ou've hedrd, "Ah,.we already tricd, that
Xﬁd it didn't wqrk!" Killer phra,é" ‘are

murderous to & discussion.

UNFINISHED BUSJNESS
¢ ‘

- Dur1np the course. of cpmmun1<atlon and trukt bulelnp
aqt1v1tlee people mdy not have an opportun¥ty to complete
a dialupue with another person or persons. Tﬂlo happenu
because o( a-time _consideration, or sometimes when the
teacgltier doks the group.members ‘to switch places or roles
within an activity. Unfinished business:is’ a Way of déal-
ing with those 1ncomplete dlalogues, thoughts, or feellngs

.
-

' Fhe group leader gplntb ou't at the first session that
the part1c;pdnts can expect these breaks to occur; at the

wﬁ same’ time encouraging members-at some later point to re-
cqnnect with the pereon(s) with whom he- feels he has !'Un-
finished Busimess'". Some indicatord of Mnf}nlshed Business"
-are: T - L 5 o . -
"You didn!t have a chance to f1n1§? telllng v
v ~me about ..M ‘ PR O ” ’
’ "T've been thlnklng about what you saitd S
-~ - before ..." ‘
. - "1 quted to tellfyou that 1 really got angry
rjt vy ou wher1 ST, ’

ELIMINATE "KILLER PHRASES". & . - 7 ”
VA . B
-



-~ * BFFECTS OF- COMMU’NICATjED RESPONSES - | . -

t »

FREEING EFFECTS increase other's autonomy as apenson;
theyllncneasé ane's semse of, equality. '

I. Increasing your understanding of.:thé other as -
, ] @ person and conveyihg. ydur undepstanding to

r him., - - [ . 1 A

- ~ 1 - v ' ‘ o /:/ =
o véctive_éﬁtentive listening: Responsiye listen- -
A L g, hQﬁ,fhst,silenhe. : o \

. | . * , 3 . )
Paraphrasing: Testing,tg insupé'that the message
‘ ‘ you~i?t was the one he sent. :

-

P ’ . Perception chéck: Showling yolr desire to relate .
: vto him and underctand him as a person by ~
» ' checking out’ your bherception of his inneg
' _state.x Showing dcceptance of tfeeling.
beeking information Lo helpiyou”understand him: .
Questiqns'directly~yelevant to what he has

. + sald, not ones dhet, introduce new topics:

Uffering inforpaticon relevant to the other's con-
‘cerns:  But letTimp him use it or not without
> .. bressing him. -

0 ) ‘i ) “
) */ oo ) _/ ;" Ty . ‘¢
y - / * .

II* Helping the other to undefstand‘yOU°as3a pérson. v

Sharing -information that has influenced your .
feelings and viewpoints. :

e

—_—

S
« = -. Directly report%ng y?ur OWF feelings. .
, Offering new alterratives: Action pfoposa~5 :
. b offered as hypotheses to, be tested, ndt as(}

e oo - solutions you alréady know to be best: =~

. “- o r
, ‘ _ . s
g  BINDING EFFLCTS diminish other's autonomy :
’, N .y ( : »il O .'Q ) y .rl
e ' Changing}thc'subjeat wjtﬁgut.explanaﬁioﬁﬂ For
; ¢ Y e%amPle, to avoldd encountering the o1h¢r'h -
i\ N feelings.- _ _ : T ¢

-

Expectaticns: Binds to_past - "You never div
this betore: What's wrong?'"  Or cues him
to future action - "I'm sure you will .,.."

( : "I know you can do it." ' :




<

.

o o 5 ‘
: N

] « Denying hig feeling "You don't really -

J o ¢ mean that!™ “You have no reason to Ca
* \ . feel that way‘” Qonordllzatlon% 11ke

"everybody hds problems like that.

. ~

., Approval’ on personal yrounds: - Praising
. ¥ the other for thlnklng, feeling or
actlay Pn ways® you' prefep' that 15,

. praiging him Fov conﬂormlnp-to -your -

o m~ufandardu. \ ~ N -
\ Co “ ‘ - ‘ . . ’; <
Disapproval on pLF"UWdl gro nds:  ~Blaming

or censuring the other IRr thinking, .
.~ acting, orvfeeling in other ways you
. ~do not want him to. TImparting un-
worthy motives to him. T

' N |
Commandss, orders: “Telling the other what

.®»  to do. Includes, "Tell me what. to do!' ~
. ' &
fmotlonal obllgatlon Control throuph
arous g’ feellngs of shame and ik- .
" feriority. "How dan you do this to
. me when I have done 5& much .for you?" - -
THI, EFFECT OF ANY RESPONGE) DLPENDS UPON THEL DEGREE OF
TRUST IN THL RELATIQNSHIP. The less trust, the less -
freeing effest from any response. Jhe more truqt, the
less binding effecgyfrom any response. . ST
g _ :
. ‘ . ot fLo Y
- . ~ THINGS TO-DO , ¢
S . . - 3 v . )

Activities can be 1mp](mented by a %rdlnlng team hy -
“sharing tasks For examp]e, onp'redm member can explaln
the purpose of an activity while’ another can direct the
participants in 'the activity. ' The 'times suggested for

- each dctivity are-estimates only and can be varied ac-
cording to groupiqlze. If the training package 15 too
lonp for one session, it ic gupgested that a logical

* break in pac1ng chould come between act1v1txe).

These act1v1t1es‘canﬁalso be uced lﬂdLVldUdlly in
'other situations where they are appropriate to the pur-
pose of objectives of the group.

' ‘

(N
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WARM- P EXPERIENCE WEAR A FACE =~

)
Tiwe: 20 minutez J

.,.‘-_'v } . . ' . N h
fﬂ(Jt‘:.r'iqi‘,‘Milank S ¢ cards (or 8 1/7 % 11 paper)

wWith holes punched at cach corner ot one of theo lony
- Sides.. Ball of sYring, Magirc markers or bladk mark -
: ing craggons. v o7 -

@jLoJ:: To provide participants the opportunity to sliarees
' 1 “omething about themoelves inoa 1 j;1}1t » non-%hreeatern-
)n, format . o ’

. /

s Yl/Lt/‘//Ld“h pa%tltlpJnT recelves a blank card, a0 -

«

foot length cof ctring, and 4 magic marker. The Ln-
structions are to draw a fac27%(pictures only, no word:);{

"How you are feeling today.!' JEach person will then

o ﬁ“tle the string to the card the pre-punched holes ‘
Fo. And hang the card around his\neck. Allow no more than
? flve-minutes for this phase. “When the proup 19 ready,
Y, instruct them to circulite -around the room an® try to
- interpret the drawings: of as’many people as they can .
meet. About 15 minu- - i doually sufficient for thl 8= o 7
, Y
SN
ANOTHER WARM-UP ACTIVITY - MAKE A FACE
Time: % minute
Material s nee sdedts Noroe
e
? V’“,M? To allow tor the gt oo PN ANV R S S G \/;zr"l»'fy

of feelings.

-
{

Activity: Ask the group meml o to staned and Pepin milling.

Once they're moving direct them to stop and Sanag facing,
the person closest to then,  Habe them take turneg mak ing,.
a4 face to show the other how they look when they'pe

R angry at someone. Mill o.oce apgain, and MJVo’¥¢«_rn,xt

' succeeding padrs make tacds to express these fecling:s:

"sad", "powertul", "happy", and "serious'. Keep the
milling moving so that each person has a chance to
"Make a Face" with a different person «ach time .

4 R

10

ERIC | | |

Aruitoxt provided by Eic:



WARM-UP ACTIVITY - THE "CRYSTAL BALL" GAME

“

4

iz a fimtasy excrois=.  Ask the sroup members
to thipk ahead o0 years and, talbooaboudy wihat Lo might” Le
Tike 20 years from now.  bBnoouraps evervone to part l1e:i-

Thys

pate o
T, U Whar owild ey houose dook Libey e, some of B
N the nefty appld oo, Teaiinat bue clec oo

grn ety )

Whiato w it poecp Lol te v e .

. What wiil tranopertarion Lo dike, o, What
SEPASTE ot antt oo Lee o ’\ croo, EREIEE T

\ 'o-\ Whoat witl ltie loor |k

. Add your own o catepgory b chiangie
AN

e

‘A GET ACQUAINTED ACTIVITY - WHO ARE YOU?

’
e Time sL=NS mroat e
Matorial o reeded: Plang L. 1/0 o b toldero. Pall o
T T i Ing. Mapico omarkers o or o bark marking crayono.
Aimecopraphed pueation ;
fv*'ﬂylt‘;:k& Fach peart be bt e e bbank tolderr, o=
Coot lenpth b trdng, vl mark e oand s mmeo -
graphed Liot of e tiorne . The inotruct TOMG Aare:
it Up with comeone yorl lon't o knows sk that person
P bopre b iony ancl recordl the pesponses on The per-
son' s ocard the long wary. The 6 gquections are: 1)
What 15 voiur noame? ) What work are yon earwent ly
imvolved in? 3 How wouldl vou desoritbe yourselt?
4) How o you beot expres s toeelings of love? 5
What frustrates you about people?  6) 0 What 1o the
teeling vou have the most dift'i(i}/lt.y expressing?
Newt reverse the procedss.  After each person has
finiched questioning, listening, and recording,
. punch two holes in the folder, tie the string to
‘ the card, and hang: the card around the neck. When
: the proup i ready, instruct them to circulate d-
t round the room and get to know the people in the ”
yroup by reading their name cards.  Ahout 15-20
minutes 15 usually sutticient for this. v
. : 'llul
-~

ERIC

Aruitoxt provided by Eic:
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‘v . — - -
OPTION: THe leader can ask the group members to post \;)
their”hame’cirds on the walls of the room after i
the activity lis over. This allows group members
: ) to return at. a later time to re-acquaint them-~
- L L ~ Selves with identifying information about group *
N members they are interested in and wish to know

better. . .

.

'ADDITIONAL W,—UP EXPERIENCES (SHORT. SNAPPY)

- . The "I See" Game

- Have pairs of individuals face each other. One member
of each pair reports to the other member what he sees,
feels, or experiences in ‘looking at the other. Reverse -
the process. |, ' ‘

¢ - =

“q
The "I Feel" Game . ; /

£> ‘Have group sit in'a circle facing inward and on signal
begin the following. rhythm:

1. Palms down, siap thighs twice.

2. Clap hands twice. )
> 3. Snap finger on right hand.
M. Snap fihnger on left hand.

- In time with the rhythm, proceed around the circle, each
member saying in turn, "I feel e s supplying an adjec-
tive as he snaps his left finger. ) . ’

» - .

NON-VERBAL PAIRING -

N

Time : 5 minutes ' / ‘
Materials needed: None .
*, . Purpose: To establish a random pairing .of participants as

’a

a prerequisite for the next activity.
x . : ] ,
N - - . lJ

ERIC

Aruitoxt provided by Eic:
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. ° . ! W4 e
Activity? The grodp ig asked to. be seated in a large
- clrcle so that eiﬁh person's face can be seen by
v 'someone.¢lse. Irstructions are then-given to .
. "Look’around the group and select someone you know
least well, either professionally or sociaily."
Allow a few seconds for the selection. The next
« Instruction to the group is, "Realizing that others
may also have selected the same person you did, T
want you to non-verbually move toward the person you
have selected. Remember you have selected someone
you know least well. When you are finished each of
you.will be paired off with someone." (A member of
the training’team can participate in this if there
1% not an even number.of participants.

.

"INTERVIEW ' “ -
Time: 10 minutes ) /
Materials needed: Participants might want to use ‘a sheet

L -~ .of paper and penciil to tdke notes.

| disclose something significant about themselves
/ to another person, as well as have the experience
'~ of gathering significant data frem another person.

Purﬁgse: To provide participants the opportunity to

Activity: Each pair isﬁ?irected.to interview each other

for a’specified perjyod of time. The format is to
lrave one partner qdery the other .about his background,
interests, etc. . Emphasize the identification of Some-

thing significant or different about thesfSerson that
would intérest the total group. It is helpful to jot
down notes on the information gathered. Allow about
five minutes ﬁof'the interview. Then have the partnyrs
switch roles for the last: five minutes.

-
3
S
N
.




SHARING INTERVIEW INFORMATION

\ ’ . ’ ' ‘ ‘ L -
Time: + 2-3 minutes per person
o : . . N
‘lMaterlals needed: ‘None

Purgbse: + To. provide mdre_ip—dépth knowledge about each
‘ “particlpant in a total group setting.'

Activity: Reconvene the pairs into a large circle seating
pattern with each pair sitting ngxt to each other, in
, the circle. The format i to have the members -of each
. pair introduce each other to the total groups (Example:
Jim and Mary" were partners in the lriterview activity. *
: At thic time.Jim ipntroduces Mary and tells the group
et the siénificanp-thing(s) he has learnmed about her.
‘ ~Mary then introduces Jim. Another 'pair then.introduces
. each other). When all introductions-are completed, the .
.o optibn 1is available of letting the participants ask = *
‘questions of anyone where more information is desired. ,

o ‘ .
. DO You MEAN ...? ' - , waj
Téﬂg;uté miﬁ&tes ’ ‘ : ; f

L I
¢ M#teidi@l, needed: None
» AN PN . :

4> e L . . -

(ingpses’ To develop better - sumunication and ‘deeper under-
a %, s¥Nnding between stuc. reoples to make us aware of
“tional possil: . uning: of statements in additio

10se verbalized. >
b’ : ‘v LI -} . K
i : Two people sit face-to-face. One makes a state-< )
tent’ he believes to be true. The other responds with
. "Do you.mean ..."? to indicate whether_é? not he has
‘4 undérstood. The aim is to get three yes's. For ex- X
< - ample: * : ’ .

"I think it's hot in here."

-"Do you mean that you're uncomfortable?"
. . ) _

o

"YeS"

"Do you mean that I should be hot, too?'".
'u ' "No"{ ’
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. \f\\¢ "Do you mean: that you want me to bring yéu a gkaés
of water?" | ' ] Ny .
"N oM. ~ .
S . "D you meari that you want me to know that you're’ ]

¢ uncomfortable’"
\ _“;-‘, "YeS"

. "Do you mean that 'you want me to do something about
it?" ot ' '

"YeS"

At thf% p01nt at least gne ﬁ%q understood the other'
meanlng You might want to ask the listener to oum—,
marize the - three points he received a yes answer td.

If the partner were not able to get any yes's then

the other would simply have to tell what he meant.

Have the partners chamge places, 'so that the statement -
mak®e is now the one who asks, "Do you mean ...2"

H

SHARING TRIOS

‘Time: 20 minutes

Materials needed: None

Purpose: To provide the opportunity for partieipants to
shdre some significant facts or experiences with
others ‘and to help develop a trusting climate among
group members.

Activity: " Have the group divide. into groups of three;
with each trid having at least one student and one
adult in, it. The members of each trio are asked 1in
turn to share experiences or ipformation pertinent
to them. In each of the three rounds, each trio
member 1is given 2-3 minutos To upeak

Round 1 - Share with those 1n your trio: '"What
was the warmest spot or room in your house when you
were a child? The place or room where you were most

. cgmfortable? a

q-
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Round 2 -+ SHare: a situation or  experience ' .
that alwasy makes you angry. -
Round 3 - The forces, events, or people who .
have he%jed shape your .wvalue system. ‘ 4 5
0 J : f . ’ .

EXPRESSING PERCEPTIONS: THIS IS WHAT...WANT TO SAY TO...ABOUT/

Time:. 30 minutes
Materials ﬁeeded; .Large sheets of chart paper, magic
markers, masking tape, two separate rooms. -
Purpose: To provide teachers and students (or parerts
and young people) the opportunity to openly ex-
press perceptions of roles and to record data in
) a non-threatening setting. '
- . . . N o
Activity: The total group is broken Int . i ~
groups; teachers and students. b - %
be ~rated for this activi' . is that ~.cen do
> ‘ally openly express our feeli. about a
§., ation for warious reasons; e.g., =ar of re-

prisal, concerns for the worth of an ldea, etc.

In this activity each person in the respective

groups will be able to 4nonymously express feel-

ings and perceptions. LI

A team member will accompany the group of students

to a room. Tape sheets of c¢hart paper to the wall

and arrange seating in a sSemi-circle facing the
sheets. The team member gives the instructions: )
"We are going to -brainstorm your perceptions in
response to an open-ended statement. The statement

is, "Things I would like to say to teachers......."
The ideavof brainstorming 1s to get as much data as
possible without passing judgment on it. We're more

interested in quantity than quality at the moment .
No idea silly, because if you have feelings .about it,

¥t is meaningful to you. Feel free to state both
positive and negative perceptions. I will record
yosr statements on the chart paper." "‘(Instructions

for the teacher group are the same except the open-
ended statement is, "Things I would like torsay to
students,..") ' : -

’
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- SHARING PERCEPTIONS (CONFRONTING)
. v . ‘ .
Time: - 10 minute; § ‘ A Lo

AY

Materials needed: Teachers!' and ctudents' roecorded

Purpose:: Te confront each oroup with the perceptions
fur o I ' :

)

Shariry Tnterview Tnformation.

of the other croup.

. [

CActivity s The team members who recorded the data read

the 1tems to the total crvoup.  This can be-done .
by reading one proup' . 1ict completely or by -al-
ternating itefhs Belween proup Tisto.

. . i . L . N
Pt dmpor tant to roead the items ds otated wit!
ont interpreting value o

Eramples of Tteme which ctudgents might';dy to
teachers are:

"Teachers should show more confidence in
the Judgment of their kids.% :
"Stop condemning kil who use .drugs and
filpure out why people use them."

"Lor't judype people by thelr appearance .

Example« of items which teachérs might say to
student: )

"Ly are ar, escapse trom reallty, Yolu're.
Gotpening and compouniing your problems."
. s

"What d¢ vou want from me?  How can T help
you?t .

\
i

Allow no more than 30 minutes for the group to con-

Iribute items. It is Leot to emphacize the notion-

of expressing the item concisely in recponse to the
open-ended statement, no speech making. Ask the °
group to refrain from entering into discussion about
a contribution. OQuestions of clarification of terms
usually are permitted. At the end of 30 minutes both
groups reconvene as a total group. Each, team member
takes the chart sheets contalining the itemst to the
reconvened group.. (These will be used in the next
activity.) :

- [
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/ REACT\'IONS’-‘ I iy ) T - - ) ./
. Time: QS‘ﬁiLu%es ' ,1 ‘_ _‘: o ) ~4. ¢ cTS
“ Materials néédqdf\ Néng \\;/7 T N .

Purpose: To bring teaghe?s and i%udents_fpargnts and yduth) *
: together in a set'ting to deadl with their reactions to
» the. statements directed toward their respective groups.
To emphasize that perceptions are real) to the individ-

“ ual,  whether based  on reality or not, and ifust be dealt
with in an open, accepting environment. “To%discuss the
implications of differﬁng'perceptions for the adult/youth’

V relationship. ; g :

Activity: Divide the group into smaller groups of 6-8 people
with teachers and students (parents and youtlw being re-#
‘pPresented in each group as equally as possible. The o
discussion format is to be centered around two topical .
headings: - o

-

1. Your persohalﬁfeéctioné/feelings to the statements
T you've heard.

3

¢

2. What are 'some implications for us as a total group
in view of the perceptions that exist.

X%am members cam;ﬁirculate~afound the groups to be aware

of possible directions to cohsider as an outcome of the

"discussions. An option is.tb have someone in each group -

record key concepts for future in-service application.

Examples of personal reactions m%ght be:
"Some of those statements are completely untrue."
"I felt. threatened by some comments."

"I didn't realize that was a concern of theirs."
. o % . . ) ’
Implications. might include:
¥
r .
"We've ‘got to be more aware of the feelings of
\ others." o P

y ""We have to provide ways for feelings to come to
\‘\ 'the. U.r‘faceov/"' ) .-»; ' .
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Timé?f ‘Approximately 6Q-minutes (ZO’m;nutés/tE;hd) " A
TN LG e ! . o \ o NS
iMathﬁal needed 3 %5 LJ[@u,\Panlla ' . \\\
e \ J . ' e
+ Purpose? To prdct1@ﬂ 172 eifuctxve elementQ of communl-
) -catlon ' Lt < .

e - R AT s
“Actiivity:. “Ask that cach partiolipant 1nd1v1dua11y i1dentify

‘The observer will also provide a summary_to a and b at the end of ~

X

5t leact three concerns he has about his role or 'func-t 7
tien in a teacher/student (teacher/teacher) relationship.
He should concentrate on coneerns whlch are uniquely his;.

s

ime., problem: which hes owns. Ask participants to *then
celect the most SLLn;Tlrant concern of the three. Some
e examples of concerns might be:
\f%‘ . '
¥ . Teacher -- "I gan't effgctlvely lnclude students in’
la?n}ng what we do:™ : .
Y ) . X - A./’ . B +
- Student -- "My teacher doesn't givé me a chance to '
LR P ~.show what T really can do." ’ : ‘

. N
Ask the total group to divide into groups of three (Trlads)
ensuring that no group is composed of all.teachers or all
students to the degrep that this is pOSSlble P “ . ‘
Prior to having, the triads °fart their dlSCUSSth, it 1is
helpful for the training team to review the nine essentials
of communication for the total group. It should be empha—
sized that the partlrlpant shoul'! be aware of’, all nine, but.
that in the %riad setting tho/ will conqentrate ‘mostly on the
reflecting and hldrliylng ski1lle. . . %

Explain that the format of the triad will be for one person (a)

to sharc his most significant problem with andother person (b) ,-
while the third person (c¢) will serve as ‘the observer ot the
communication process. The responsibility of b will be to help a
look at his problem by practicing reflecting and clarifying skills.

xThe role of c, -the observer, will bg to tune-in to the discussion

of a 5@d b, offering gpggcstions when he. feels it will help (the
communication process. :

~—
s “ .

their discussion. Approximately 15 mlnug%s should be allowed for

the discussion betwecn a and b, and abdut 5 minutes for the summary
from the observer. :

’
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The roles are then changod t6 allow o new person to share his;
problem. as well as to have .a now obscrver. The same process 1’s
repegted fof/a third time which will provide each persodn the

opportunity'to,experiéan‘oaCh role. - » :
. . o l ' e . . ¥ ,
. 4 : - S ‘ e e T L
T = ROLE GYCLE . - -
. IR S S N T e
-+ A --Problem Owner N - Observer A - Helper ,
’ B - Helper . B - Probloem Owner . (Rcflectqr}
P (Roflcctor) . CV&~Hclpcr (Rc[[qctor}, B - Observer .
C - Observer - re S - C - Problem OwneY

o
FISH BOWL TECHNIQUE
Time: 30 minutes Co

Matcr{alslneodoq: *Per and pencibs

abuse; to -stimulate thinking and discussion about the
judgemental criteria used to make these decisions., -

h
4

Purpose: To get at undorlying‘attdtudcs about drug use and'’

\

Activity: iﬁurnish the goup members with pigces. of paper.
. Ask them to make .two' (2) columns, ‘one to be labeled "Use'",
the other to be labeled "Abuse". Read aloud a list of terms
and ask each Person to write each one in one column or in-
' the other. }Hb terms might include:

. . v .
marijuana ( g1n heroin amphetamines
cough syrup tobacco pep cocaine
1.SD -+« methadone barbiturates hashish

Y
"Tally on newsprynt or chalkboiard the numbers of pcople who
“placed cach term in cach column. Now, take those pcople
who placed "gin'" jin the "Use!" column and have thom'sit‘in,u
circle in ‘the middle of the group, surrounded by the others,
and discuss why they made the choices they did. (The same
might be donc with those who identified any of the other
terms.) Discuss the 4masons for the labeling.in terms of
1) personal hazards, 2) social cffects, and 3) legitimacy
of use. '

.

-
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- Time: Rlu>r0x1n\1tol} %d minates (for & t?r@LH} of 13 20 C(i
. : IMW)pIC) S . R T o L L\/
Maté&éelg nceded Pugfr “nd.pcntils'or%peng _ 2 ;
- N ‘

\l* g PurEOSe To- prlomc "the pOSbihlllty of- rele351ng §ome T

the feelings <and relationships that have been’
buIldlng up (n 51lcncc b?twpcn membcrs of the group.

v -
.o Act1v1ty Have the group members: complete the follow1ﬂg
<' - ;;‘5 'sentences, Then allow everyone a Chance to read his’

-Completed sentences.. . .
s . . . RS
1

- Thé person in the group I would reﬂlly like to Q%t
. to Know a lot~- thtCrwlb r

- The person in the group. who seethtd'bc most like
myself is = . : - '
] ’ ' ’ ;
. = The pcrson "I woguld miss ‘the most if he (she) were
- ~not here’. C

¢ .

.,

—.Thcipcrson in the group who seems to understand
me best 1s°

,-

- The person in the group fuhom 1 would like to know
that 1 care about him (her) 1is

3

A discussion usuatly follows this acitvity, with groug
membcrs responding as thcy choose.

WHICH PERSON ... S B
Iimg;~ 15 Ainute; ~
Materials nceded: None o . | 0w

_ Purpoee Te gﬂt pdrt1c1pents in touch with the hon verba{

communlcatlon thet has taken place in the group.

~ : .
ﬂctivitz While m1111ng, ask the group members: to spop 1d’
r

ont of the person 1in the group whom they consider
1ﬁte111gent Indicate that it's all right -to go over_and -
- join’ a pakr that contains the person they want to. chbosen
. Allow, person A (the picker) a short while to share with
person B the reasons’ﬁgr choosing him or ‘her and also
. Pperson B to express their reaction and feelings to hav-
. 1ng been qbosen on this b351s Begln with the milling

'

>
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‘ o again, and inocdch suddessive segments have par- c
L ., . - ticipants choose  the- person in .the group, who: 0
o - a. '1s like themselves : , R o
& - L b. ~would be fun ,to be with S O
2 S ,C. (add your‘own) ' - LR .
e L \ ) €
S * - VARIATION . ~ = . ¢ o
-, “wShects of-paper arc preparced. by cutting or tear- ’
-~ ing so that each of the scctions becomes 4 separate
~Slip of paper. i : -
\- . ; " } T
. a good looking SQrson’ ' a deep thinker.
a warm, friendly person ., a leader
a happier person , a city person
< ’ ) v ' V
_ ! Instruct the group to fill in the name 9f the person (s)
A " in the group whom they think are described by the charac-
teristics. . / ’ ‘ : ©
Proceed them in the' same'mannéet as the WHICH PERSON .
exercise, but without the milling. Point out that one person
can give more than one slip to another person,  and that' all
Six slips need not necessarily be used.
WHAT KIND OF 'PROGRAM: A Role-Playing Game
' "'.. _‘
Time: 40 minutes or so . : T
: Materials needed: Identification;tags with labels listed
\, below. (Could be sheets of paper:with string to hang
- , ground ank) e
Purpose:- To examine the process of developing a program-

matic response to a problem; to highlight the values,
rationales, and-negotiating Strategies people in diff-
erent roles bring to a given problem. - -

Activity: Hand out ''role" identification shéets bearing the
IoIEowing labels, to the participants. Role labels may
include: :

. o
. . . .

A . _ o .
d . . Lo ‘ ' o e




- ‘ . m‘“/. ’ "_' : ' : ./“_

' . . -
~
~ . hd ‘-
psychiatrist teacher <Flawydr V- " policeman
* 7 teenagér > minister © radical youth ex-addict e
bankcer” librarian student “ | ‘piincipnl '(
. black milrtant nurse ~ ])h;n‘m;u‘is‘t .
.~ ghetto parcent , | mother ' bartender
school janitor taxt driver o coungelor

The probleh for thé group: $50,000 -will be made avail-
able for the best program which-has some ei@ments of \
prevention antl/or treatment for _drug uje. Individuals
suggest ideas. Those attracted to an idea; gather amnd
create a proposal.

At. the point two or more proposals seem to be developing
and gainipng support, stop the game and force negotiations

to build"alliances for onc or more of the proposals. NG
Suggestion: Two or more obscrvers from within a ‘group

or leader might function to identify values, rationales,
or negotiating strategies; might suggest areas of concern
to the group which they have neglected; or, might streng-
then worthwhile ideas which are identified.
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A NOTE S

Teams may wish to devise'thcir own communications
activitl/s- Thosc described in this booklet have
been used ef{fectively. Trainer teams must be aware
of the optimum time during the training’cycle for.
"~ introducing work in communication skills. Genet- -
ally, the first or last day is not suitable. We
have found that best results are produced when
communication skills are explored one- quarter

into the workshop time. ' D

[y

Revision of-an earlier adaptation by DARTE of the

publication "Design for Training ¥n Tommunication

Skills amd Conflict Resolution prepared by S

‘Wdlter Sthumacher for the Parapgofessional Tralnﬁng

Project, Wayne County Intermedifate School District.
' ‘ - ]



